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Context 

All schools must provide a curriculum that is broadly based, balanced and meets the needs of all 
pupils. Under section 78 of the Education Act 2002 and the Academies Act 2010, a PSHE curriculum:  

• Promotes the spiritual, moral, cultural, mental and physical development of pupils at the 
school and of society, and  

• Prepares pupils at the school for the opportunities, responsibilities and experiences of later 
life.  

 
PSHE 
 
At Headstart School, we teach Personal, Social, Health Education as a whole-school approach to 
underpin pupil’s development as people and because we believe that this also supports their 
learning capacity. 
 
Heastart follows the Jigsaw Programme which offers us a comprehensive, carefully thought-through 
Scheme of Work which brings consistency and progression to our pupil’s learning in this vital 
curriculum area. 
 
Our PSHE Curriculum also supports the “Personal Development” and “Behaviour and Attitude” 
aspects required under the Ofsted Inspection Framework, as well as significantly contributing to the 
school’s Safeguarding and Equality Duties, the Government’s British Values agenda and the SMSC 
(Spiritual, Moral, Social, Cultural) development opportunities provided for our pupils.  

 

Statutory Relationships, Sex and Health Education 
 

“The Relationships Education, Relationships and Sex Education and Health Education 
(England) Regulations 2019, made under sections 34 and 35 of the Children and Social Work 
Act 2017, make Relationships Education compulsory for all pupils receiving primary 
education and make Relationships and Sex Education compulsory for all pupils receiving 
secondary education… They also make Health Education compulsory in all schools except 
independent schools. Personal, Social, Health and Economic Education (PSHE) continues to 
be compulsory in independent schools.” 

DfE Guidance p.8 
 

“Today’s children and young people are growing up in an increasingly complex world and 
living their lives seamlessly on and offline. This presents many positive and exciting 
opportunities, but also challenges and risks. In this environment, children and young people 
need to know how to be safe and healthy, and how to manage their academic, personal and 
social lives in a positive way.” 
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“This is why we have made Relationships Education compulsory in all primary schools in 
England and Relationships and Sex Education compulsory in all secondary schools as well as 
making Health Education compulsory in all state-funded schools.” 
 
“In primary schools, we want the subjects to put in place the key building blocks of healthy, 
respectful relationships, focusing on family and friendships, in all contexts, including online. 
This will sit alongside the essential understanding of how to be healthy. At secondary, 
teaching will build on the knowledge acquired at primary and develop further pupils’ 
understanding of health, with an increased focus on risk areas such as drugs and alcohol, as 
well as introducing knowledge about intimate relationships and sex.” 
 
“These subjects represent a huge opportunity to help our children and young people 
develop. The knowledge and attributes gained will support their own, and others’ wellbeing 
and attainment and help young people to become successful and happy adults who make a 
meaningful contribution to society.” 

Secretary of State Foreword   DfE Guidance 2019 p.4-5 
 
 

“Schools are free to determine how to deliver the content set out in the DfE guidance 2019 
in the context of a broad and balanced curriculum. Effective teaching in these subjects will 
ensure that core knowledge is broken down into units of manageable size and 
communicated clearly to pupils, in a carefully sequenced way, within a planned programme 
of lessons.” 

DfE Guidance p.8 
 

“All schools must have in place a written policy for Relationships Education and RSE.” 
DfE Guidance p.11 

 
Here, at Headstart School we value PSHE as one way to support pupil’s development as human 
beings, to enable them to understand and respect who they are, to empower them with a voice and 
to equip them for life and learning. 
 
We include the statutory Relationships and Health Education and the statutory Relationships, Sex 
and Health Education within our whole-school PSHE Programme. 
 
To ensure progression and a spiral curriculum, we use Jigsaw, the mindful approach to PSHE, as our 
chosen teaching and learning programme and tailor it to your children’s needs.  
 
This programme’s complimentary update policy ensures we are always using the most up to date 
teaching materials and that our teachers are well-supported. 
 
Our PSHE policy is informed by existing DfE guidance: 

• Keeping Children Safe in Education (statutory guidance)  
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• Respectful School Communities: Self Review and Signposting Tool (a tool to support a whole 
school approach that promotes respect and discipline)  

• Behaviour and Discipline in Schools (advice for schools, including advice for appropriate 
behaviour between pupils)  

• Equality Act 2010 and schools  
• SEND code of practice: 0 to 25 years (statutory guidance)  
• Alternative Provision (statutory guidance)  
• Mental Health and Behaviour in Schools (advice for schools)  
• Preventing and Tackling Bullying (advice for schools, including advice on cyberbullying)  
• Sexual violence and sexual harassment between children in schools (advice for schools)  
• The Equality and Human Rights Commission Advice and Guidance (provides advice on 

avoiding discrimination in a variety of educational contexts)  
• Promoting Fundamental British Values as part of SMSC in schools (guidance for maintained 

schools on promoting basic important British values as part of pupils’ spiritual, moral, social 
and cultural (SMSC)  

• SMSC requirements for independent schools (guidance for independent schools on how they 
should support pupils' spiritual, moral, social and cultural development).  

The Jigsaw Programme is aligned to the PSHE Association Programmes of Study for PSHE. 

What do we teach when and who teaches it? 

Whole-school approach 

Jigsaw covers all areas of PSHE for the primary and secondary phase including statutory 

Relationships and Health Education (primary) and statutory RSE and Health Education (secondary). 

The table below gives the learning theme of each of the six Puzzles (units) and these are taught 

across the school; the learning deepens and broadens every year and is planned to suit each pupils’ 

individual needs. 

Autumn 1: Being Me in My 

World 

Includes understanding my own identity and how I fit well in 

the class, school and global community. Jigsaw Charter 

established. 

Autumn 2: Celebrating 

Difference 

Includes anti-bullying (cyber and homophobic bullying 

included) and understanding difference, Equality Act 

Spring 1: Dreams and Goals Includes goal-setting, aspirations, who do I want to become 

and what would I like to do for work and to contribute to 

society 

Spring 2: Healthy Me Includes drugs and alcohol education, self-esteem and 

confidence as well as healthy lifestyle choices, sleep, nutrition, 

rest and exercise 
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Summer 1: Relationships Includes understanding friendship, family and other 

relationships, conflict resolution and communication skills, 

bereavement and loss, and intimate relationships (secondary 

pupils) 

Summer 2: Changing Me Includes Relationships and Sex Education in the context of 

coping positively with change 

 

At Headstart School we allocate 50 minutes to PSHE each week in order to teach the PSHE 

knowledge and skills in a developmental and age-appropriate way. 

These explicit lessons are reinforced and enhanced in many ways:  

• Assemblies 

• praise and reward system 

• Online Safety lessons 

• Votes for Schools 

• through relationships pupil to pupil, adult to pupil and adult to adult across the school.  

• We aim to ‘live’ what is learnt and apply it to everyday situations in the school community. 

Relationships Education (Primary) 

What does the DfE statutory guidance on Relationships Education expect children to know by the 
time they leave primary school?  

Relationships Education in primary schools will cover ‘Families and people who care for me’, ‘Caring 
friendships’, ‘Respectful relationships’, ‘Online relationships’, and ‘Being safe’. 

It is important to explain that whilst the Relationships Puzzle (unit) in Jigsaw covers most of the 
statutory Relationships Education, some of the outcomes are also taught elsewhere in Jigsaw e.g. 
the Celebrating Difference Puzzle helps children appreciate that there are many types of family 
composition and that each is important to the children involved. This holistic approach ensures the 
learning is reinforced through the year and across the curriculum. 

Relationships and Sex Education (Secondary) 

“The aim of RSE is to give young people the information they need to help them develop healthy, 
nurturing relationships of all kinds, not just intimate relationships. It should enable them to know 
what a healthy relationship looks like…it should also cover contraception, developing intimate 
relationships and resisting pressure to have sex (and not applying pressure). It should teach what is 
acceptable and unacceptable behaviour in relationships… 
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Effective RSE also supports people, throughout life, to develop safe, fulfilling and healthy sexual 
relationships, at the appropriate time. 

RSE should provide clear progression from what is taught in primary school in Relationships 
Education. 

Pupils should understand the benefits of healthy relationships to their mental wellbeing and self-
respect.” DfE Guidance page 25 

“In teaching Relationships Education and RSE, schools should ensure that the needs of all pupils are 
appropriately met, and that all pupils understand the importance of equality and respect. Schools 
must ensure they comply with the relevant provisions of The Equality Act 2010 under which sexual 
orientation and gender reassignment are amongst the protected characteristics… 

We expect all pupils to have been taught LGBT content at a timely point as part of this area of the 
curriculum.” DfE Guidance page 15 

 

The Sex Education Forum offers the following definitions: 

“Sex education is learning about the physical, social, legal and emotional aspects of human sexuality 
and behaviour, including human reproduction. This includes conception and contraception, safer 
sex, sexually transmitted infections and sexual health.” 

“Relationships education is learning about the physical, social, legal and emotional aspects of human 
relationships including friendships, intimate, sexual and committed relationships and family life. 
Relationships education supports children to be safe, happy and healthy in their interactions with 
others now and in the future.” 

Sex Education Forum, 2020 

What does the DfE statutory guidance on Relationships Education expect young people to know by 
the time they leave secondary school?  

RSE in secondary schools will cover ‘Families’, ‘Respectful relationships including friendships’, ‘Online 
and media’, ‘Being safe’ and ‘Intimate sexual relationships, including sexual health’. 

The expected outcomes for each of these elements can be found further on in this policy. The way 
the Jigsaw Programme covers these is explained in the mapping document, ‘Jigsaw 11-16 and 
Statutory RSE and Health Education’. 

It is important to explain that whilst the Relationships Puzzle (unit) in Jigsaw covers most of the 
statutory Relationships Education, the Changing Me Puzzle covers much of the Sex Education and 
the Healthy Me Puzzle covers much of the Health Education, some of the outcomes are also taught 
elsewhere in Jigsaw. This holistic approach ensures the learning is reinforced through the year and 
across the curriculum. 
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Health Education 

What does the DfE statutory guidance on Health Education expect children to know by the time 
they leave primary school?  

Health Education in primary schools will cover ‘Mental wellbeing’, ‘Internet safety and harms’, 
Physical health and fitness’, Healthy eating’, ‘Drugs, alcohol and tobacco’, ‘Health and prevention’, 
‘Basic First Aid’, ‘Changing adolescent body’. 

The expected outcomes for each of these elements can be found further on in this policy. The way 
the Jigsaw Programme covers these is explained in the mapping document in appendix 2. 

It is important to explain that whilst the Healthy Me Puzzle (unit) in Jigsaw covers most of the 
statutory Health Education, some of the outcomes are taught elsewhere in Jigsaw e.g. emotional 
and mental health is nurtured every lesson through the Calm me time, social skills are grown every 
lesson through the Connect us activity and respect is enhanced through the use of the Jigsaw 
Charter. 

Also, teaching children about puberty is now a statutory requirement which sits within the Health 
Education part of the DfE guidance within the ‘Changing adolescent body’ strand, and in Jigsaw this 
is taught as part of the Changing Me Puzzle (unit).  

Again, the mapping document in appendix 2 transparently shows how the Jigsaw whole-school 
approach spirals the learning and meets all statutory requirements and more. 

 

Sex Education 

The DfE Guidance 2019 (p.23) recommends that all primary schools ‘have a sex education 
programme tailored to the age and the physical and emotional maturity of the pupils.  

However, ‘Sex Education is not compulsory in primary schools’. (p. 23) 

Schools are to determine the content of sex education at primary school. Sex education ‘should 
ensure that both boys and girls are prepared for the changes that adolescence brings and – drawing 
on knowledge of the human life cycle set out in the national curriculum for science - how a baby is 
conceived and born’. 

At Headstart School, we believe children should understand the facts about human reproduction 
before they leave primary school and this will be taught in science lessons. 

Monitoring and Review 
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Headstart Governing Body monitors this policy on an annual basis. The Governing Body gives serious 
consideration to any comments from parents about the PSHE (RSHE) programme, and makes a 
record of all such comments. Governors scrutinise and ratify teaching materials to check they are in 
accordance with the school’s ethos.  

Sex Education 

The DfE Guidance 2019 integrates Relationships and Sex Education at secondary school level. 

Most of the DfE outcomes relating to Sex Education sit withing the ‘Intimate and sexual 
relationships, including sexual health’ section of the guidance and include aspects like: 

• the facts about reproductive health… 

• the facts about the full range of contraceptive choices … 

• how the different sexually transmitted infections (STIs), including HIV/AIDS, are 
transmitted… 

• how to get further advice… 

• consent and the law 

DfE Guidance page29. 

At Headstart School we agree with the Sex Education Forum definition of Sex Education (as above). 

The Jigsaw PSHE Programme also reflects this, making it possible for us to identify which lessons  
specifically address these aspects of learning, thereby making it straightforward for us to 
communicate this to parents/carers in relation to their right to request to withdraw their children 
from Sex Education. 

Equality 
 
This policy will inform the school’s Equalities Plan. 
The DfE Guidance 2019 (p. 15) states, “Schools should ensure that the needs of all pupils are 
appropriately met, and that all pupils understand the importance of equality and respect. Schools 
must ensure they comply with the relevant provisions of the Equality Act 2010 under which sexual 
orientation and gender reassignment are amongst the protected characteristics… 
 
At the point at which schools consider it appropriate to teach their pupils about LGBT (Lesbian, Gay, 
Bisexual, Transgender), they should ensure this content is fully integrated into their programmes of 
study for this area of the curriculum rather than delivered as a stand-alone unit or lesson. Schools 
are free to determine how they do this, and we expect all pupils to have been taught LGBT content 
at a timely point as part of this area of the curriculum”. 
 
At Headstart School we promote respect for all and value every individual pupil. We also respect the 
right of our pupils, their families and our staff, to hold beliefs, religious or otherwise, and understand 
that sometimes these may be in tension with our approach to some aspects of our PSHE Program. 
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Use of external organisations and materials 

We will make sure that an agency and any materials used are appropriate and in line with our legal 

duties around political impartiality.  

The school remains responsible for what is said to pupils. This includes making sure that any 

speakers, tools and resources used don’t undermine the fundamental British values of democracy, 

the rule of law, individual liberty, and mutual respect and tolerance of those with different faiths and 

beliefs.   

We will: 

 Make appropriate checks and engage with external agencies to make sure that their 

approach to teaching about Relationships, Health and Sex Education is balanced, and it and 

the resources they intend to use: 

o Are age-appropriate 

o Are in line with pupils’ developmental stage 

o Comply with:  

▪ This policy  

▪ The Teachers’ Standards  

▪ The Equality Act 2010  

▪ The Human Rights Act 1998  

▪ The Education Act 1996  

 Only work with external agencies where we have full confidence in the agency, its approach 

and the resources it uses 

 Make sure that any speakers and resources meet the intended outcome of the relevant part 

of the curriculum 

 Review any case study materials and look for feedback from other people the agency has 

worked with  

 Be clear on:  

o What they’re going to say 

o Their position on the issues to be discussed  

 Ask to see in advance any materials that the agency may use   

 Know the named individuals who will be there, and follow our usual safeguarding 

procedures for these people  

 Conduct a basic online search and address anything that may be of concern to us, or to 

parents and carers 

 Check the agency’s protocol for taking pictures or using any personal data they might get 

from a session  

 Remind teachers that they can say “no” or, in extreme cases, stop a session   

 Make sure that the teacher is in the room during any sessions with external speakers   

https://www.gov.uk/government/publications/teachers-standards
https://www.legislation.gov.uk/ukpga/2010/15/contents
https://www.legislation.gov.uk/ukpga/1998/42/contents
https://www.legislation.gov.uk/ukpga/1996/56/contents
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We won’t, under any circumstances: 

 Work with external agencies that take or promote extreme political positions 

 Use materials produced by such agencies, even if the material itself is not extreme  

Roles and responsibilities 

The governing board 

The governing board will approve the PSHE policy and hold the Executive Headteacher to account 

for its implementation. 

The Executive Headteacher 

The Executive Headteacher is responsible for ensuring that PSHE is taught consistently across the 

school, and for managing requests to withdraw pupils non -statutory components of the 

Relationships and Health Curriculum. 

Staff 

Staff are responsible for: 

 Delivering PSHE including Relationships, Sex and Health Education in a sensitive way 

 Modelling positive attitudes to PSHE and Relationships, Sex and Health Education 

 Monitoring progress 

 Responding to the needs of individual pupils 

 Responding appropriately to pupils whose parents wish them to be withdrawn from the 

non-statutory components of Relationships, Sex and Health Education 

Staff do not have the right to opt out of teaching RSHE. Staff who have concerns about teaching 

Relationships, Sex and Health Education are encouraged to discuss this with the Executive 

Headteacher. 

Pupils 

Pupils are expected to engage fully in PSHE and RSHE and, when discussing issues related to RSHE, 

treat others with respect and sensitivity. 

Parents’ right to request their child be excused from Sex Education 

“Parents have the right to request that their child be withdrawn from some or all of sex education 
delivered as part of statutory Relationships and Sex Education” DfE Guidance p. 17 

Parents have the right to withdraw their children from the non-statutory components of sex 

education within PSHE.  
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Requests for withdrawal should be put in writing using the form found in Appendix 3 of this policy 

and addressed to the Executive headteacher. 

Alternative schoolwork will be given to pupils who are withdrawn from sex education. 

Secondary aged pupil parents have the right to withdraw their children from the non-statutory 

components of sex education within PSHE up to and until 3 terms before the child turns 16. After 

this point, if the pupil wishes to receive sex education rather than being withdrawn, the school will 

arrange this. 

Requests for withdrawal should be put in writing using the form found in Appendix 3 of this policy 

and addressed to the Executive Headteacher. 

A copy of withdrawal requests will be placed in the pupil’s educational record. The Executive 

headteacher will discuss the request with parents and take appropriate action.  

Alternative schoolwork will be given to pupils who are withdrawn from sex education. 
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Appendix 1:PSHE Curriculum Map 

 

Class  Being Me in 
My World  

Celebrating 
Difference  

Dreams and 
Goals  

Healthy Me  Relationships  Changing 
Me  

CBA 
and 
LCO 
Class  

Hopes and 
fears for the 
year   
Rights and 
responsibilitie
s Rewards and 
consequences 
  
Safe and fair 
learning 
environment 
Valuing 
contributions 
Choices   
Recognising 
feelings  

Assumptions 
and 
stereotypes 
about gender 
Understandin
g bullying   
Standing up 
for self and 
others   
Making new 
friends 
Gender 
diversity 
Celebrating 
difference and 
remaining 
friends  

Achieving 
realistic goals   
Perseverance 
Learning 
strengths 
Learning with 
others   
Group co-
operation 
Contributing to 
and sharing 
success  

Motivation 
Healthier 
choices 
Relaxation   
Healthy 
eating and 
nutrition   
Healthier 
snacks and 
sharing food  

Different types 
of family   
Physical contact 
boundaries 
Friendship and 
conflict   
Secrets Trust 
and appreciation 
Expressing 
appreciation for 
special 
relationships  

Life cycles in 
nature 
Growing from 
young to old 
Increasing 
independence 
Differences in 
female and 
male bodies 
(correct 
terminology) 
Assertiveness 
Preparing for 
transition  

CHO 
and 
ECO 
Classes
  

Being part of a 
class team 
Being a school 
citizen Rights, 
responsibilitie
s and 
democracy 
(school 
council) 
Rewards and 
consequences 
Group 
decision-
making Having 
a voice What 
motivates 
behaviour  

Challenging 
assumptions 
Judging by 
appearance 
Accepting self 
and others 
Understandin
g influences 
Understandin
g bullying   
Problem-
solving 
Identifying 
how special 
and unique 
everyone is   
First 
impressions  

Hopes and 
dreams 
Overcoming 
disappointmen
t Creating new, 
realistic 
dreams 
Achieving goals 
Working in a 
group 
Celebrating 
contributions 
Resilience 
Positive 
attitudes  

Healthier 
friendships   
Group 
dynamics 
Smoking 
Alcohol 
Assertiveness 
Peer pressure 
Celebrating 
inner 
strength  

Jealousy   
Love and loss 
Memories of 
loved ones   
Getting on and 
Falling Out 
Girlfriends and 
boyfriends   
Showing 
appreciation to 
people and 
animals  

Being unique   
Having a 
baby   
Girls and 
puberty 
Confidence in 
change   
Accepting 
change 
Preparing for 
transition 
Environmenta
l change  
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VGO 
and 
SKY 
Class  

Self-identity, 
influences, 
family and 
identity, 
stereotypes, 
personal 
beliefs and 
judgements, 
managing 
expectations, 
first 
impressions, 
respect for the 
beliefs of 
others   
Marriage 
Protected 
characteristics 
Active 
listening  

Positive 
change made 
by others, 
how positive 
behaviour 
affects 
feelings of 
wellbeing, 
social 
injustice, 
inequality, 
community 
cohesion and 
support, 
multi-
culturalism, 
diversity, race 
and religion, 
stereotypes, 
prejudice, 
LGBT+ 
bullying, peer 
on peer abuse 
hate crime, 
fear & 
emotions   
Stand up to 
bullying, the 
golden rule 
Organ and 
blood 
donation  

Long-term 
goals, skills, 
qualifications, 
careers, money 
and happiness, 
ethics and 
mental 
wellbeing, 
budgeting, 
variation in 
income, 
positive and 
negative 
impact of 
money, online 
safety and 
legal 
responsibilities
, gambling 
issues  

Long-term 
physical 
health, 
responsibility 
for own 
health, dental 
health, stress 
triggers and 
help tips, 
substances 
and mood, 
legislation 
associated 
with 
substances, 
exploitation 
and 
substances, 
county lines, 
medicine, 
vaccinations, 
immunisation  

Positive 
relationship with 
self, social 
media and 
relationship with 
self, negative 
self-talk, 
managing a 
range of 
relationships, 
peer on peer 
abuse, personal 
space, online 
etiquette, online 
privacy, bullying 
and personal 
safety, social 
media issues 
and the law, 
coercion, 
unhealthy 
balance of 
power in 
relationships, 
sources of 
support  

Types of close 
intimate 
relationships, 
physical 
attraction, 
love, legal 
status of 
relationships, 
behaviours in 
healthy and 
unhealthy 
romantic 
relationships, 
pornography, 
sexuality, 
alcohol and 
risky 
behaviour  

MBL 
Class  

Human rights, 
societal 
freedom, 
understanding 
safety in UK 
and beyond, 
ending 
relationships 
safely, stages 
of grief, loss 
and 

Equality 
including in 
the 
workplace, in 
society, in 
relationships 
Equality Act 
2010 
Vulnerable 
groups 
including 

Impact of 
physical health 
in reaching 
goals, 
relationships 
and reaching 
goals, 
resilience, 
work/life 
balance, 
connections 

Improving 
health, 
mental 
health, sexual 
health, blood-
borne 
infections, 
self-
examination, 
diet and long-
term health, 

Sustaining long-
term 
relationships, 
intimacy, 
healthy 
relationship with 
self   
Attraction, love, 
lust Relationship 
choices, ending 
relationships 

Impact of 
societal 
change on 
young people, 
role of media 
on societal 
change, 
reflection on 
change so far 
and how to 
manage it 
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bereavement, 
peer on peer 
abuse, social 
media and 
culture, use of 
online data, 
threats to 
online safety, 
online 
identity, 
assessing and 
managing risk, 
the law and 
social media 
Risk and 
emergency 
contacts 
Positive and 
negative 
relationships  

disability and 
hidden 
disability   
Workplace 
expectations 
Rights and 
responsibilitie
s Power and 
control in 
relationships, 
coercive 
control 
Benefits of 
multi-cultural 
societies 
Equity, 
equality and 
inequality   
My health  

and impact on 
mental health, 
balanced diet, 
vital organs, 
blood 
donation, 
benefits of 
helping others, 
online profile 
and impact on 
future goals 
and 
employability  

misuse of 
prescription 
drugs, 
substances 
and the body, 
common 
mental health 
disorders, 
positive 
impact of 
volunteering, 
common 
threats to 
health 
including 
chronic 
disease, 
epidemics, 
misuse of 
antibiotics 
Organ 
donation 
Stem cells  

safely, 
consequences of 
relationships 
ending e.g. 
bullying, peer on 
peer abuse, 
revenge porn, 
grief-cycle,   
Impact on family 
understanding 
love, fake news 
Pornography  

successfully, 
decision 
making, 
sexual 
identity 
gender, 
spectrum of 
sexuality, 
stereotypes in 
romantic 
relationships, 
sexual 
identity and 
risk, physical 
and 
emotional 
changes, 
family 
change, 
sources of 
support  

Post 
16  

Becoming an 
adult. Age 
limits and the 
law   
Relationships 
and the law, 
consent, 
coercive 
control, peer 
on peer abuse, 
domestic 
abuse, 
honour-based, 
violence, 
arranged and 
forced 
marriages   
The Equality 
Act 2010   
The law on 
internet use 

Equality 
including in 
the 
workplace, in 
society, in 
relationships 
Equality Act 
2010 
Vulnerable 
groups 
including 
disability and 
hidden 
disability   
Workplace 
expectations 
Rights and 
responsibilitie
s Power and 
control in 
relationships, 

Anxiety, 
solution 
focused 
thinking, sleep, 
relaxation, 
Aspiration on; 
career, 
finances, 
budgeting, 
borrowing, 
relationships,   
Skills 
identification, 
realistic goals, 
gambling, 
financial 
pressure, debt, 
dream jobs, 
skill set, 
employment, 
education and 

Managing 
anxiety and 
stress, exam 
pressure, 
concentration 
strategies, 
work-life 
balance, 
sexual health, 
hygiene, self- 
examination, 
STIs, sexual 
pressure, 
fertility 
issues, 
contraception
, consent, 
pregnancy 
facts and 
myths, 
pregnancy 

Stages of 
intimate 
relationships, 
positive and 
negative 
connotations of 
sex, spectrum of 
gender and 
sexuality, LGBT+ 
rights and 
protection 
under the 
Equality Act, 
“coming out” 
challenges, 
LGBT+ media 
stereotypes, 
peer on peer 
abuse, power, 
control and 
sexual 

Impact of 
societal 
change on 
young people, 
role of media 
on societal 
change, 
reflection on 
change so far 
and how to 
manage it 
successfully, 
decision 
making, 
sexual 
identity 
gender, 
spectrum of 
sexuality, 
stereotypes in 
romantic 
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and 
pornography   
Social media 
concerns, 
sexting   
Keeping safe, 
emergency 
situations, key 
advice, first 
aid, scenarios 
and 
consequences  

coercive 
control 
Benefits of 
multi-cultural 
societies 
Equity, 
equality and 
inequality   
My health  

training 
options, long-
term 
relationship 
dreams and 
goals, 
parenting skills 
and challenges, 
resilience, 
what to do 
when things go 
wrong  

choices 
including 
adoption, 
abortion, 
bringing up a 
baby, 
financial 
implications, 
identifying a 
range of risks 
including rape 
and strategies 
for staying 
safe 
Expectations 
in 
relationships  

experimentation
, forced 
marriage, 
honour-based 
violence, FGM 
and other 
abuses, hate 
crime, sources 
of support  

relationships, 
sexual 
identity and 
risk, physical 
and 
emotional 
changes, 
family 
change, 
sources of 
support  
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Appendix 2: See Jigsaw attachments and below 

 

By the end of primary school pupils should know 

TOPIC PUPILS SHOULD KNOW 

Families 

and 

people 

who care 

about me 

• That families are important for children growing up because they can give 

love, security and stability 

• The characteristics of healthy family life, commitment to each other, 

including in times of difficulty, protection and care for children and other 

family members, the importance of spending time together and sharing each 

other’s lives 

• That others’ families, either in school or in the wider world, sometimes look 

different from their family, but that they should respect those differences 

and know that other children’s families are also characterised by love and 

care 

• That stable, caring relationships, which may be of different types, are at the 

heart of happy families, and are important for children’s security as they 

grow up 

• That marriage represents a formal and legally recognised commitment of two 

people to each other which is intended to be lifelong 

• How to recognise if family relationships are making them feel unhappy or 

unsafe, and how to seek help or advice from others if needed 

Caring 

friendshi

ps 

• How important friendships are in making us feel happy and secure, and how 

people choose and make friends 

• The characteristics of friendships, including mutual respect, truthfulness, 

trustworthiness, loyalty, kindness, generosity, trust, sharing interests and 

experiences and support with problems and difficulties 

• That healthy friendships are positive and welcoming towards others, and do 

not make others feel lonely or excluded 

• That most friendships have ups and downs, and that these can often be 

worked through so that the friendship is repaired or even strengthened, and 

that resorting to violence is never right 
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• How to recognise who to trust and who not to trust, how to judge when a 

friendship is making them feel unhappy or uncomfortable, managing conflict, 

how to manage these situations and how to seek help or advice from others, 

if needed 

Respectfu

l 

relations

hips 

• The importance of respecting others, even when they are very different from 

them (for example, physically, in character, personality or backgrounds), or 

make different choices or have different preferences or beliefs 

• Practical steps they can take in a range of different contexts to improve or 

support respectful relationships 

• The conventions of courtesy and manners 

• The importance of self-respect and how this links to their own happiness 

• That in school and in wider society they can expect to be treated with respect 

by others, and that in turn they should show due respect to others, including 

those in positions of authority 

• About different types of bullying (including cyberbullying), the impact of 

bullying, responsibilities of bystanders (primarily reporting bullying to an 

adult) and how to get help 

• What a stereotype is, and how stereotypes can be unfair, negative or 

destructive 

• The importance of permission-seeking and giving in relationships with friends, 

peers and adults 

Online 

relations

hips 

• That people sometimes behave differently online, including by pretending to 

be someone they are not 

• That the same principles apply to online relationships as to face-to face 

relationships, including the importance of respect for others online including 

when we are anonymous 

• The rules and principles for keeping safe online, how to recognise risks, 

harmful content and contact, and how to report them 

• How to critically consider their online friendships and sources of information 

including awareness of the risks associated with people they have never met 

• How information and data is shared and used online 

Being 

safe 

• What sorts of boundaries are appropriate in friendships with peers and 

others (including in a digital context) 

• About the concept of privacy and the implications of it for both children and 

adults; including that it is not always right to keep secrets if they relate to 

being safe 
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• That each person’s body belongs to them, and the differences between 

appropriate and inappropriate or unsafe physical, and other, contact 

• How to respond safely and appropriately to adults they may encounter (in all 

contexts, including online) whom they do not know 

• How to recognise and report feelings of being unsafe or feeling bad about any 

adult 

• How to ask for advice or help for themselves or others, and to keep trying 

until they are heard 

• How to report concerns or abuse, and the vocabulary and confidence needed 

to do so 

• Where to get advice e.g. family, school and/or other sources 

 

Appendix 2: By the end of secondary school pupils should know 

TOPIC PUPILS SHOULD KNOW 

Families  • That there are different types of committed, stable relationships 

• How these relationships might contribute to human happiness and their 

importance for bringing up children 

• What marriage is, including their legal status, e.g. that marriage carries legal 

rights and protections not available to couples who are cohabiting or who 

have married, for example, in an unregistered religious ceremony 

• Why marriage is an important relationship choice for many couples and why 

it must be freely entered into 

• The characteristics and legal status of other types of long-term relationships 

• The roles and responsibilities of parents with respect to raising of children, 

including the characteristics of successful parenting 

• How to: determine whether other children, adults or sources of information 

are trustworthy: judge when a family, friend, intimate or other relationship is 

unsafe (and to recognise this in others’ relationships); and, how to seek help 

or advice, including reporting concerns about others, if needed 

Respectfu

l 

relationsh

ips, 

including 

• The characteristics of positive and healthy friendships (in all contexts, 

including online) including: trust, respect, honesty, kindness, generosity, 

boundaries, privacy, consent and the management of conflict, reconciliation 

and ending relationships. This includes different (non-sexual) types of 

relationship 

• Practical steps they can take in a range of different contexts to improve or 

support respectful relationships 
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friendship

s 

• How stereotypes, in particular stereotypes based on sex, gender, race, 

religion, sexual orientation or disability, can cause damage (e.g. how they 

might normalise non-consensual behaviour or encourage prejudice) 

• That in school and in wider society they can expect to be treated with respect 

by others, and that in turn they should show due respect to others, including 

people in positions of authority and due tolerance of other people’s beliefs 

• About different types of bullying (including cyberbullying), the impact of 

bullying, responsibilities of bystanders to report bullying and how and where 

to get help 

• That some types of behaviour within relationships are criminal, including 

violent behaviour and coercive control 

• What constitutes sexual harassment and sexual violence and why these are 

always unacceptable 

• The legal rights and responsibilities regarding equality (particularly with 

reference to the protected characteristics as defined in the Equality Act 2010) 

and that everyone is unique and equal 

Online 

and 

media 

• Their rights, responsibilities and opportunities online, including that the same 

expectations of behaviour apply in all contexts, including online 

• About online risks, including that any material someone provides to another 

has the potential to be shared online and the difficulty of removing 

potentially compromising material placed online 

• Not to provide material to others that they would not want shared further 

and not to share personal material which is sent to them 

• What to do and where to get support to report material or manage issues 

online 

• The impact of viewing harmful content 

• That specifically sexually explicit material e.g. pornography presents a 

distorted picture of sexual behaviours, can damage the way people see 

themselves in relation to others and negatively affect how they behave 

towards sexual partners 

• That sharing and viewing indecent images of children (including those 

created by children) is a criminal offence which carries severe penalties 

including jail 

• How information and data is generated, collected, shared and used online 

Being safe • The concepts of, and laws relating to, sexual consent, sexual exploitation, 

abuse, grooming, coercion, harassment, rape, domestic abuse, forced 
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marriage, honour-based violence and FGM, and how these can affect current 

and future relationships 

• How people can actively communicate and recognise consent from others, 

including sexual consent, and how and when consent can be withdrawn (in 

all contexts, including online) 

Intimate 

and 

sexual 

relationsh

ips, 

including 

sexual 

health 

• How to recognise the characteristics and positive aspects of healthy one-to-

one intimate relationships, which include mutual respect, consent, loyalty, 

trust, shared interests and outlook, sex and friendship 

• That all aspects of health can be affected by choices they make in sex and 

relationships, positively or negatively, e.g. physical, emotional, mental, sexual 

and reproductive health and wellbeing 

• The facts about reproductive health, including fertility and the potential 

impact of lifestyle on fertility for men and women 

• That there are a range of strategies for identifying and managing sexual 

pressure, including understanding peer pressure, resisting pressure and not 

pressurising others 

• That they have a choice to delay sex or to enjoy intimacy without sex 

• The facts about the full range of contraceptive choices, efficacy and options 

available 

• The facts around pregnancy including miscarriage 

• That there are choices in relation to pregnancy (with medically and legally 

accurate, impartial information on all options, including keeping the baby, 

adoption, abortion and where to get further help) 

• How the different sexually transmitted infections (STIs), including HIV/AIDs, 

are transmitted, how risk can be reduced through safer sex (including 

through condom use) and the importance of and facts about testing 

• About the prevalence of some STIs, the impact they can have on those who 

contract them and key facts about treatment 

• How the use of alcohol and drugs can lead to risky sexual behaviour 

• How to get further advice, including how and where to access confidential 

sexual and reproductive health advice and treatment 
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Appendix 3: Parent form: withdrawal from sex education within RSE  

  

TO BE COMPLETED BY PARENTS 

Name of child   Class   

Name of 

parent 

  Date   

Reason for withdrawing from sex education within relationships and sex education 

  

  

  

  

  

  

  

  

  

Any other information you would like the school to consider 

  

  

  

  

Parent 

signature 

  

  



 

 

22 
 
 

TO BE COMPLETED BY THE SCHOOL 

Agreed 

actions from 

discussion 

with parents 

 

    

 

 


